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Last Updated: 28/02/2022
Localised Academy Version: 1.0

This policy should be read alongside the OCL Behaviour for Learning Policy, which includes
more detail around the four levers from a Trust perspective.
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Introduction

OALP, as part of OCL, is committed to developing the character and competence of every student, in
line with our Oasis 9 Habits, in pursuit of all students receiving an exceptional education. This policy
aims to ensure the consistent application of Academy behaviour protocols and practice, so that our
students learn to:

e Take responsibility for their own behaviour and choices, understanding the impact they have
on others.

e Develop positive learning behaviours including: self-direction, resilience and self-control.

o Self-regulate (as developmentally appropriate) their own behaviour by developing skill and
confidence in managing conflict and difficulty.

e Develop strong dispositions and attitudes to their own and others’ learning and well-being.

¢ Understand what constitutes ‘responsible behaviour’ to prepare for life in modern Britain and
Global citizenship in the 21st Century.

o Develop their ethical approaches and values in their lives.

The Oasis Education Charter

Ethos + + People + Purpose + + Curriculum
Rooted in Who am I? Exceptional In partnership Driven The heart of

what we Who am | strength and with our through educational

believe becoming? opportunity communities passion provision

The Oasis Education Charter sets out our commitment to work in partnership with our communities to
transform lives and create a culture of excellence for all. It underpins our approach to leading schools:

¢ We model and set high aspirations and expectations for every child and young person and
member of staff

o We foster character and self-belief and encourage our students and staff to become the best
versions of themselves

e We strive for personal as well as academic and vocational excellence, achieving outcomes
that drive social mobility, and give everyone freedom of choice through their lives

Academy Ethos

At Lister Park, our strong ethos of inclusion and pastoral care reinforces our commitment to looking
after and developing the ‘whole’ child. Our curriculum supports the development of skills, knowledge
and character. We expect our students to participate in the many enrichment opportunities provided
to enrich their own and the lives of others and be professional by committing to a life of learning, taking
pride in their appearance, being present, punctual, prepared, and taking advantage of leadership and
enterprise opportunities. We celebrate individual talents and abilities, developing confident,
independent students who enjoy life-long learning.
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Our Vision and Values

The Vision Statement of Oasis Academy Lister Park

All our students will have happy, healthy, and successful futures as a result of the quality care, nurture and
education they are given at Oasis Academy Lister Park. Students will develop in character to become
courageous and confident. They will be brave enough to see the opportunities in every difficulty, and strong
enough to become citizens who actively promote respect, tolerance, and individual liberty.

The Mission Statement of Oasis Academy Lister Park

Inclusion is at the heart of everything we do. We strive to understand our community and serve it well. We
have a relentless drive to ensure the best possible outcomes for all.

The Aim of Oasis Academy Lister Park

To deliver the best possible education, care, and support to all our young people so that they may go on to
live happy, healthy, and successful lives.

The Student Goal

At Oasis Academy Lister Park, | have developed strong moral habits and achieved exceptional outcomes that
enable me to have a happy, healthy, and successful life.

The Oasis 9 Habits underpin all that we do and help young people to have strong moral habits so they can
become good citizens of the future.
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Summary of the 4 OCL Behaviour for Learning Levers
The Oasis Behaviour Policy is underpinned by 4 key levers:

1. Academy Vision and Values
2. Personal Development Curriculum (Oasis Ethos, Enrichment, Extra-Curricular

entitlement, Careers Education Information, Advice and Guidance and PSHCE

curriculum)

3. Academy Behaviour Systems, Structures and Routines (reward, sanction, attendance

etc.)

4. Behaviour Training and Professional Development for staff

Lever

Academy Leaders

Academy Staff

1 | Academy Vision and
Values

Set the vision and values, in the context of
the Oasis ethos and 9 Habits. Ensure over-
communication, ensure all decisions are
embodying and embracing the vision and
values of the Academy and Oasis.

Embrace and embody
the vision and values in
all that you do and
deliver.

Personal Development

2 | Curriculum (Enrichment,
Extra-Curricular, PSHCE, CIAG)

Set, design and agree the pastoral
curriculum in line with vision and values.

Deliver the curriculum
effectively and
inspirationally.

Academy Behaviour
3 | Systems, Structures
and Routines

Evaluate, design, set the systems,
structures and routines that will ensure
a harmonious climate for learning in
line with the vision and values.

Implement, the
Academy’s behaviour
systems, structures and
routines, consistently
and in line with the vision
and values.

Behaviour Training
4 and Professional
Development for
staff

Design, create and deliver a cohesive and
comprehensive Professional Development
strategy to develop all staff in their pastoral
and behaviour development in order to
uphold the vision and values.

Engage and commit to
the professional
development, including
expert and specialist
pastoral training.

Harmonious
climate for
learning
where all
young people
can flourish
and thrive.
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Lever 1: Academy Vision and Values

Values at Lister Park
Academy Vision:

“To deliver the best possible education, care and support to all our young
people so that they may go on to live happy, healthy and successful lives.”

Our Message to our young people that we serve is simple:

“We want the best for you and for you to become the best version of yourself
that you can be whilst you are with us, so that you are able to have a happy
and successful life.”

They need to achieve their mission of:

“At OALP | developed strong moral habits, achieved exceptional
outcomes that enabled me to have a happy and successful life”

We want them to develop the 9 habits and show these in all that they do
whilst at Lister Park and beyond.

At Oasis Academy Lister Park we offer a flexible and relevant curriculum which is designed to enable
every student to achieve their potential best. We believe that all our students can experience
remarkable success when given the right learning opportunities and conditions. We expect every
student to make positive progress throughout their time at the Academy regardless of their individual
challenges or their starting point on entry. The academy monitors every student’s progress closely.
We know that today’s young people need to leave the academy equipped with the knowledge and
skills, but also the resilience and perspective to respond to the challenges of life in the 215t century.

Personalised programmes are created so that students have a smooth transition between each key
stage. All students concentrate on developing the four vital skills they need to access the curriculum
at secondary school: communication, collaboration, independence and thinking skills. Students
participate in exciting cross curricular projects which help them learn how to transfer the skills they
have learnt.

The academy offers REACH drop down days for students which allow students to learn about the
outside world, think of others, their community and global issues. It is through these REACH values
that the academy’s vision is derived. REACH for your ambitions. The REACH values are also
communicated regularly and consistently by all staff during assemblies, personal development time
and lessons.

Oasis Ethos and the 9 Habits

We believe that continually developing our character to become the best version of ourselves is really
important for every student and staff member alike. Therefore, we actively promote and practice the
Oasis 9 Habits through our Personal Development curriculum, assemblies, learning and our REACH
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Lever 2: Personal Development Curriculum

Personal Development Curriculum

Personal Development is a planned programme of learning through which children and young people
acquire the knowledge, understanding and skills they need to manage their lives now and in the future.
As part of a whole-school approach, PD and PHSE education develops the qualities and attributes
pupils need to thrive as individuals, family members and members of society.

Here at Oasis Academy Lister Park Personal development is delivered throughout the curriculum and
has its own dedicated timetabled programme of study delivered by Tutors. The programme helps
pupils to build their confidence, resilience and self-esteem, and to identify and manage risk, make
informed choices and understand what influences their decisions. It enables them to recognise, accept
and shape their identities, to understand and accommodate difference and change, to manage
emotions and to communicate constructively in a variety of settings. Developing an understanding of
themselves, empathy and the ability to work with others will help pupils to form and maintain good
relationships, develop the essential skills for future employability and better enjoy and manage their
lives.

In addition to the PSHE Association curriculum which is delivered throughout the academy, we also
have strong relationships with local businesses. The careers aspect of the PSHE programme is
closely followed in line with the Gatsby Framework with a number of opportunities offered to all our
students. Some examples of these are University visits, apprenticeship fairs, fully participating in
Bradford manufacturing week, regularly inviting outside speakers and organizing visits to local
businesses. We strongly believe, providing a wholesome personal development curriculum helps
and prepares our young people for life once they leave school.
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(See Appendix 1 for PSHE Year overviews for 2021/2022)

Extra Curriculum & Enrichment Provision

We offer a variety of clubs both at lunchtime and after school for our students to participate in. This
not only develops positive student teacher relationships outside of the normal classroom setting, but
also allows students to build a range of skills they would not have had the opportunity to do so.

(See Appendix 2 for 2021/22 Extra Curricular timetable)

Lever 3: Academy Behaviour Systems, Structures and Routines

Classroom Expectations are simple:
+ Beontask
*  Work hard
* Be respectful
* Try your best
* Don'’t be disruptive

Rewards
Students gain positive points for doing the right thing at OALP, choosing to get it right and going
over and above and they are rewarded with positive points for this. Therefore it is extremely vital
that all teachers make a conscious effort to update Bromcom and award points throughout the
lesson rewarding positive behaviour and achievement consistently.

Students are rewarded in the following different ways throughout the academic year:

End of term celebration assemblies.

Vouchers.

Postcard from the Principal and Assistant Principal.
Subiject specific certificates.

End of year celebration assembly.

Golden ticket invitations to rewards afternoons/events.

(See Appendix 3 for behaviour rewards and sanctions pyramids)

Neagtive Points are awarded for choosing to get it wrong, not following instructions, lack of effort
and various other misdemeanors. These then accure and students will serve a detention following
the accumulation of a number of points within a week, half-term and other consequences happen
following repeated incidents of non-compliance with academy rules.

(See appendix 3 for behaviour sanctions and consequences)

Session Manage

The email alert for a session manager must only be used when all behaviour management
approaches have failed and the student still does not comply with expectations. The session
manager will relocate the student to another room within faculty area the student must be sent
with work and will return at the end of the session.
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Students may be removed from learning if:
» They have displayed threatening or aggressive behaviours putting others in an unsafe
situation.
* They have continued to refuse to comply to expectations after all other strategies have been
implemented
* Any form of physical violence.

Students may not be exited:
*  Within the first 5 minutes of learning starting.

+ Without all other strategies being tried first, especially all restorative strategies.
* For lack of equipment.

All alerts for the session manager must be logged on Bromcom and a comment with details.
A culture of praise and second chances is the central feature of our academy and we must seek

to reward effort and improvement as well as achievement. It is important that all staff remember
to reinforce positive behaviour by acknowledging it, praising it and rewarding it.

(See appendix 3 for Classroom Removal Process)

Mobile Phone and Electronic Gadgets Policy

OALP have a zero policy for mobile phones and electronic gadgets. Students are therefore
discouraged from bringing mobile phones to the Academy.

Evidence-based research suggests that the majority of bullying and cyber bullying incidents are due
to the use of social media via mobile phones and electronic gadgets.

Mobile phones and electronic gadgets are a serious distraction to students’ learning and progress.
Because of this, students who wish to bring a mobile phone to the Academy must follow the following
rules:

Mobile phones must not be seen or heard at any time, inside or outside the Academy building.
They must be switched off, and stay inside students’ bags.

If a phone is seen or heard, it will be confiscated. The phone is then stored securely with the
Student Services team and is only returned to a parent or carer following a meeting.

Detentions
Our Detentions are held afterschool, give our students the time to reflect on any situations that have
occurred during the school day and students are asked to think and act in order to right the wrong.

Students work through the template below and then decide on the action they must take in order to
restore the relationship that has been broken due to the situation.

Staff are available and expected to attend these sessions so that working relationships can be
restored and to make positive contribution to the restorative process.

The Hope Centre
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The Hope Centre is a provision for students who are currently based in KS3 and KS4 and have been
identified as needing guidance and support with their emotional, social and behavioral needs. The
provision is located next to the Learning Development department.

The students are referred by their HOY via the ALT Behaviour Lead, once all other intervention
strategies within mainstream have been unsuccessful.

Each student is placed on a 6 to 8 week programme of personalised learning whilst in the centre.
During the programme the students are taught by timetabled subject specialist staff in small group
settings. Along with the academic curriculum, the students complete a variety of work packages
including social skills, anger management, resolving conflict, restorative practice, empathy, CBT, 1 to
1 counselling/talk time, bereavement, emotional literacy and various other life skills. The students
are closely monitored by the staff team around them. Any specific needs that are identified are shared
with other professionals on need to know basis and personalised support put in place. Before full
reintegration back into mainstream school, the students can attend lessons within the Academy. The
allocated LSA supports the student with this transition.

SAIL documents

Whilst students are in the Hope Centre, a Student Academic Intervention Log (SAIL) is produced so
that all students can be closely monitored during their time in the Inclusion Centre. The SAIL allows
staff to identify the reasons why the student has been referred to the Centre, collate information
around the whole child and then begin to implement strategies specifically for the individual whilst
regularly evaluating the impact. Through the SAIL all staff are able to contribute to supporting the
individual in ensuring their 6-8 weeks have had a positive impact and they are able to successfully
reintegrate back to mainstream education.

Personalised Timetables

On occasions there will be students who are unable to access a full-time mainstream education for a
variety of reasons;

- Safeguarding

- Medical

- SEN

- Behavioural

- Other circumstances

In such instances the need for a personalised timetable arises. There is a rigorous process in place
should a personalised timetable need to be implemented. Senior Leaders responsible for Behaviour,
Curriculum, Assessment, and Teaching & Learning are informed in the first instance. Discussions are
then held with a number of Leaders responsible for SEN, Achievement and Safeguarding to determine
the best way forward in implementing a timetable which meets the needs of the individual. Once the
timetable is put together, parents and staff are informed on the planned programme. This is then
monitored on a weekly basis to assess whether any changes need to be made. The personalised
timetable is a short-term plan to support the individual at the time of need. Four weekly reviews are
then carried out between the Achievement Leader, Behaviour and Curriculum Lead to determine
future, mid- and long-term plans if needed.
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Roles and Responsibilities

Good behaviour systems are apparent when all staff are consistent in their management of
students and work well together to support each other building positive relationships between

staff and students.

Assistant Principal
(Behaviour for
Learning)

&

Senior pastoral
Behaviour
Managers

Hold a strategic overview of the Behaviour for Learning Policy to
ensure all processes are being followed.

Evaluate, review and adapt the Behaviour for Learning Policy as
and when necessary.

Support and advise staff in upholding the Behaviour for

Learning Policy.

Monitor and analyse behaviour data and prepare relevant

reports

Responsible for final decisions alongside the Principal on students
placed in timeout room, referrals to the Revive and Reflect centre,
fixed term exclusion and 6™ day provisions.

Supporting Achievement Leaders in personalising individual
student’s personalised timetables where applicable.

Pastoral Staff

Ensure consistent implementation of the Behaviour for Learning
Policy.

Support students and staff on a day to day basis in ensuring the
highest possible standards of behaviour.

Provide students with restorative practice strategies to enable
them to take responsibility for their own behaviour

Manage restorative justice meetings with students and staff when
required.

Supervise the timeout room as and when required.

Supervise the restore sessions, monitoring the attendance of
students and visiting staff to restore and repair relationships.
Make 15t day absence calls when required.

Carry out home visits when requested.

Heads of Year

Responsible for leading their tutors and monitoring the tutors'
consistent application of the Behaviour for Learning Policy.
Monitoring and evaluating the check in sheets from tutors.
Monitoring and evaluating student attendance, identifying any
patterns between behaviour, attendance and assessment data.
Ensuring all student files are kept up to date.

Holding parental meetings and ensuring parents are kept up to
date with their child's behaviour, attendance and progress where
necessary.

Hold regular rewards assemblies and events to promote positive
behaviour.

Work closely with the Assistant Principal for Behaviour in ensuring
the educational needs are met for all students.

SA — OALP Local Behaviour for Learning Policy-Page | 11 of 22




Tutors

Work to create a group which oozes a positive ethos.

Embed the restorative approach in everything that you do.
Reward positive behaviour and take action to improve poor
behaviour using the restorative approach.

Check equipment and uniform on a daily basis using the check in
sheet.

Monitor and give feedback through the referral and reporting
systems in place for check in and register grading system.
Communicate regularly with parents/carers building positive
relationships with tutees and parents/carers.

Communicate with subject staff and others as appropriate.
Implement intervention strategies.

Have regular conversations with students with regards to
behaviour and attendance.

Ensure students complete planners with their weekly attendance %
and average register grades.

Curriculum
Leaders and TLR
Holders

Ensure consistent implementation of the Behaviour for Learning
Policy.

Support classroom staff in managing behaviour.

Regularly analyse behaviour data, identify patterns and intervene as
appropriate. Especially if the behaviour incidents are isolated in
your curriculum area.

Support classroom staff in meetings with students, parents and
carers where appropriate.

Liaise with ALT, Tutors, Pastoral staff and Achievement Leaders as
appropriate. In particular where incidents are isolated within your
curriculum area and a more structured personalised approach
needs to be implemented.

Organise restorative justice meetings between subject staff and
students where applicable and specifically where the incidents are
isolated in your curriculum area.

All staff within the
classroom situation

Responsible for the consistent management of student behaviour
and associated follow up actions as appropriate.

Ensure that the Behaviour for Learning policy and procedures are
followed and applied consistently and fairly.

Create a high quality learning environment- communicate regularly
with parents.

Responsible for recording all relevant behaviour incidents on
Bromcom

Consistently using the restorative approach, ambassadors and
buddies at all given opportunities.

Record all positive comments on Bromcom with comments.
Responsible for planning lessons which provide a range of learning
styles to engage and enthuse.
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Lever 4: Behaviour Training and Professional Development

Whole staff training

Staff receive regular training throughout the year in different formats. These sessions are delivered
on staff training days, staff briefings, department or year team briefings and during twilight staff
meetings.

In addition to these sessions staff are invited to request further training should they feel they need it.

Further training is also offered if it is identified at any point throughout the year rather than awaiting a
scheduled training slot.

Personalised CPD - Instructional Coaching

The academy is currently in year 2 out the Trust wide Pedagogy around instructional coaching. This
will focus on behavior for learning as and when required for staff.

Step Lab Pastoral

As part of the Trust’s school improvement’s Behaviour team, a set of PAS Pastoral training elements
will be made available in the very near future for academy’s to use. This will support the Pedagogy
Instructional Coaching already available to academies

Additional Training Information

Academy e Leaders receive ongoing training on using academy data

Leaders systems to ensure behaviour monitoring is robust and effective.

o Pastoral staff have clear targets and accountability to ensure the
vision and Behaviour for Learning Policy is followed.

o Leaders ensure that through CPD staff understand and embody
the Oasis ethos and values.

e Leaders ensure that all pastoral staff know exactly what they
need to work on in order to improve the climate for learning.

e Leaders are committed to on-going pastoral professional learning
for all and are relentless in providing opportunities for all staff in
pursuit of this goal.

o Leaders utilise the power of deliberate practice to improve
pastoral quality.

e Leaders’ role-model engagement in research around pastoral
learning and work to disseminate best practice and key
knowledge to all staff.
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o Leaders create an environment where great pastoral practice
is used to improve pastoral quality within and beyond their
own schools.

o Leaders make effective use of a range of Trust expertise — for
example, the Monitoring Standards Team, the Directory of
Best Practice, Regional Improvement Networks and our
National Lead for Pastoral Innovation — to help us secure
more rapid improvements in the quality of students’ pastoral
learning.

o Leaders actively seek to ensure staff know how to remove
barriers to learning including social disadvantage and special
educational needs and disability. This includes resourcing
strategies that close the gap between the most and least
advantaged [including LAC] in terms of attendance, exclusion
and destinations. For SEND, the focus is on inclusion,
integration, high quality learning and preparation for the next
phase of education, employment or training.

Professional
Development for
teaching staff
could focus on
the following
areas:

Academy Staff To ensure that we are 'deliberate' and 'purposeful’ with our behaviour
professional development as we are with our pedagogical professional
development.

Engage with expert/specialist training where necessary on the following
areas:

0 Mental Health First Aid for pastoral leaders

o0 Managing an investigation of an incident

0 Restorative justice/mediation

0 Physical restraint training

0 Attendance systems/structures

0 Reintegration following fixed term exclusions

0 Impactful parent meetings

0 Multi-agency meetings

0 Managing grief

0 Managing self-harm

0 Preventing and dealing with bullying

0 Parental classes

0 Sexual orientation, gender identity LGBTQ empowerment

Pastoral Differentiation

0 A clear understanding that all children and young people have different
starting points and that there is a difference between uniformity and
consistency, so children and young people will need different
strategies on their journey of improvement.

0 Clear expectations explained for all students taking account of
students’ age, developmental stage, their SEND and/or EAL

o0 Adults work with each student as an individual; knowing their interests,
aspirations, developmental and/or special need or disability.

How we plan our lessons

o Ensuring that the work set for students matches their stage of
development, learning need/s and interests.

0 Adjusting the pace of learning during lessons, based on
student’s ability and progress.

o Providing a challenging, stimulating and relevant curriculum.
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Providing safe, supportive learning environments, physically
and emotionally — this may include flexible layout of space and
furnishings, grouping of students, seating plans, use of visual
organisers, specific resources to support knowledge,
understanding and skills development, personalised work
stations, etc.

Expectations and role modelling

Good behaviour needs to be explicitly taught and well modelled by staff
(see Trust Learning Policy).

Consistent, calm and fair application of approach or strategy by all
adults.

Being enthusiastic, clear and consistent about expectations to create a
positive classroom atmosphere.

Adults provide consistent and effective role models underpinned by high
quality interactions with students during lessons and at other times of
the day.

De-escalation & Diffusion
De-escalation techniques should be employed to reduce the impact
of poor behaviour. More specifically:

0 Using non-verbal cues.

o0 Allowing adequate personal space.

0 Using active listening techniques (e.g. LEAPS - listen, empathise,
ask questions, paraphrase and summarise actions for moving
forward).

o0 Adopting a non-threatening body stance and body language (open,
relaxed with hands down).

o Acknowledging the student's underlying or expressed emotion (e.g.
anger/distress).

o0 Problem solving with the student to address the cause of escalation if
safe to do so.

0 Keeping verbal instructions simple and minimal, using a calm tone of
voice and clear, direct language or student's preferred method of
communication (focusing on the behaviours you want them to display
rather than the ones you don't).

o Distracting the student from the source of any anger or distress by
discussing another topic they are interested in.

o Providing options (within limits) to help the student feel they are
still in control of their decisions.

0 Going to an alternative space with the student that is less
stimulating or removes access to the triggers.

0 The use of any individual techniques on a child’s individual
behaviour plan or SEND plan using reflection tools to enable
students to self-identify their own behaviour and to support them in
the process of discovering ways of self-regulating that behaviour.
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Legislation and Statutory Requirements

This policy and localised protocols developed in OCL Academies must follow advice from the
Department for Education (DfE) on:

Behaviour and discipline in schools

Searching, screening and confiscation at school

The Equality Act 2010

Use of reasonable force in schools

Supporting students with medical conditions at school

Localised Behaviour protocols must also be based on the special educational needs and disability
(SEND) code of practice.

In addition, this policy and localised protocols must be based on:
Schedule 1 of the Education (Independent School Standards) Reqgulations 2014; paragraph
7 outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9
requires the school to have a written behaviour policy and paragraph 10 requires the
school to have an anti-bullying strategy
DfE guidance explaining that Academies should publish their behaviour policy and
anti- bullying strategy online — to ensure that staff, students and parents are informed

Discipline in our Academies — teachers’ powers

Key Points
- Teachers have statutory authority to discipline students whose behaviour is unacceptable,
who break the Academy rules or who fail to follow a reasonable instruction (Section 90

and

91 of the Education and Inspections Act 2006).

The power also applies to all paid staff (unless the head teacher says otherwise)
with responsibility for students, such as teaching assistants

Teachers can discipline students at any time the student is in the Academy or
elsewhere under the charge of a teacher, including on Academy visits

Teachers can also discipline students in certain circumstances when a student’s
misbehaviour occurs outside of the Academy

Teachers have a power to impose detention outside Academy hours. It is good practice
to take all practicable steps to inform parents that this is taking place

Teachers can confiscate students’ property (More detail later in the policy)

Consequences for poor behaviour

What the law allows:
Teachers can discipline students whose conduct falls below the standard which
could reasonably be expected of them. This means that if a student misbehaves,
breaks an Academy rule or fails to follow a reasonable instruction the teacher can
impose a consequence on that student
To be lawful, the consequence (including detentions) must satisfy the following
three conditions:
1. The decision to give a student a consequence must be made by a paid member of
Academy staff or a member of staff authorised by the Principal,
2. The decision to reprimand the student and the consequence itself must be made
on the Academy premises or while the student is under the charge of the member
of staff; or is a breach of the Academy Behaviour Policy;
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3. It must not breach any other legislation (for example in respect of disability,
special educational needs, race and other equalities and human rights) and it
must be reasonable in all the circumstances.

A consequence must be proportionate. In determining whether a consequence is
reasonable, Section 1 of the Education and Inspections Act 2006 says the penalty
must be reasonable in all the circumstances and that account must be taken of the
student’s age, any special educational needs or disability they may have, and any
religious

requirements affecting them

The Principal may limit the power to apply particular consequences to certain staff
and/or extend the power to discipline to adult volunteers, for example to parents who
have volunteered to help on an Academy trip

Corporal punishment is illegal in all circumstances

Academies should consider whether the behaviour under review gives cause to suspect
that a child is suffering, or is likely to suffer, significant harm. Where this may be the
case, Academy staff should follow the OCL Safeguarding Policy. They should also
consider whether continuing disruptive behaviour might be the result of unmet
educational or other needs. At this point, the Academy should consider whether a multi-
agency assessment or care plan is necessary.

See DfE guidance: Use of reasonable force in schools

In some circumstances, staff may use reasonable force to intervene with a student to
prevent them:

Causing disorder that disrupts learning

Hurting themselves or others

Damaging property that leads to the injury of others

Incidents of physical intervention must:
Always be used as a last resort
Be applied using the minimum amount of force and for the minimum amount of
time possible
Be used in a way that maintains the safety and dignity of all concerned
Never be used as a form of punishment
Be recorded and reported to parents

The following should be included in a record of intervention. This can be completed using CPOMS:
The date, time and place of the incident
The name of the student involved, date of birth and their year group
What triggered the behaviour
What diffusing techniques were used prior to physical intervention
Why the physical intervention was deemed necessary
Place where the incident happened
Time and date parents were informed

Injuries sustained — if any

The RD should undertake a check on Academy physical restraint records regularly. These
should be available on CPOMs.
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Individual plans: The complexity and range of need and consequent support for some children
and young people with specific needs may be such that physical intervention is the norm and not
the exception. Such planned physical intervention should be recorded and monitored through the
young person’s individual plan. In order to link to the Oasis Ethos and 9 habits each plan should
link to the habits and involve the student identifying at least one or more of the habits they need
to embed as part of their character.

Training: If there is a need in the Academy for physical intervention staff should have regularly
updated training in physical restraint. Principals should consider whether members of staff
require any additional training to enable them to carry out their responsibilities and should
consider the needs of the students when doing so. Training should be undertaken by a
recognised provider. Local Authorities often provide advice and guidance to help schools to
develop an appropriate training program. All training should be accredited by BILD
http://www.bild.org.uk/our-services/workplace-training/

OCL Academies have a duty of care to take all reasonable steps to ensure that children and
students are kept safe whilst in the Academy’s care. Academies should ensure that to reduce
the potential for absconding the following is in place:

The site is secure

Supervision levels are appropriate

Academy rules are clear to students and children

Individual risk assessments in place where absconding is a possibility for a student

Visits to venues for Academy trips in advance of an educational visit to undertake a risk

assessment

Academies will have their own localised procedures in the event of a student absconding
and these will include:
Informing the Leadership Team immediately
Not putting other students at risk
Locating the student
Following the student at a safe distance once he/she leaves the Academy grounds — a
decision made for each individual student by Academy leaders (Mobile phones must be
carried to keep the staff member safe and enable communication)
Strategies for diffusing and de-escalation and returning the student to the Academy (This
may involve staff training)
Informing the parents or guardians
Informing the police — if the student cannot be found
Follow up meeting with the student and their parents
A risk assessment developed for the student
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Where a student makes an accusation against a member of staff and that accusation is shown to
have been malicious, the Principal will discipline the student in accordance with this policy.
Please refer to the OCL Safeguarding Policy and OCL Whistleblowing Policy for more information
on responding to allegations of abuse. The pastoral needs of staff accused of misconduct must
always be considered by leaders.

Any prohibited items (which should be listed in the Academy’s behaviour protocol) found in
students’ possession will be confiscated. These items will not be returned to students.

We will also confiscate any item which is harmful or detrimental to Academy discipline. These
items will be returned to students after discussion with senior leaders and parents, if
appropriate.

Searching and screening students is conducted in line with the DfE’s |atest guidance on
searching, screening and confiscation

The removal of a student from the Academy should be used only as a last resort in response to
'serious breaches' or repeated breaches of a school's behaviour policy or to safeguard the
welfare and education of other students. As such, permanent exclusion is normally the final and
most serious step taken in an Academy’s own disciplinary process. It may follow several fixed
period exclusions (these cannot total more than 45 days in a school year) and other in-school
measures, including regular consultation with parents, behaviour contracts or a "managed move"
to another school.

Following an exclusion an Academy should reflect on its level of inclusivity — “Can we do
anything differently to avoid permanent exclusions?” See: OCL Exclusions policy

This behaviour policy will be reviewed regularly by the National Education Team. At each
review, the policy will be approved by the CEO.

This behaviour policy is linked to the following policies:
OCL Exclusions policy
OCL Safeguarding policy
OCL Anti-bullying policy
OCL SEND policy
OCL Learning Policy
OCL Physical Intervention Policy
OCL Staff Code of Conduct Policy
Oasis Nine Habits
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Appendix 1: PSHE Overviews

Secondary Personal Development Checklist
Objective: To ensure there is full coverage and implementation of the Secondary PSHCE curriculum and how SMSC development is considered in every Academy within the

Curriculum Internt

No | Description Tk if in progress or | Evidence/Motes RAG
All students are taught the PSHCE framework in PD sessions
Curriculum Intent— 4 rich and varied personal development B & - ) )
) ) each week. Programme of study, planning and mapping
curriculum covering 2ll aspects of the secondary PSHCE . ) .
) L documents using the Credtive curriculum resources all on
1.1 | framework is demonstrated within the academy. The = = ) Green
. . ) TEAMS. CPD training taken place in September 2020. Further
curriculum is fit for purpese and designad for zll students, th L .
articularly dissdvantaged students and those with SEND SRE CPD completed on 5 Jan 2021. Further training in 2022
P Feemma e i thc for new PD teachers
PD curriculum delivered through PD sessions 1 hour per week
(including assemblies), ¥ellg Careers platform, PHSCE
programme and additional reading (Non-fiction te improve
Curriculumn Implementation — The PD curriculum is delivered literacy and related to PD topics and as part of the
1.2 | through discreet lessons [g.£. 1 hour per week], assemblies = fundamental offer on reading strategies). REACH drop down Green
and drop-down days. days in place (limited due to COVID) ¥r 7 - Equality and
Diversity REACH day in Sept 2021 very successful. all year
groups have at least 1 REACH day (3 for Y1 5] each academic
YEaI.
Curriculum Impact — Regular manitoring, tracking and anzalysis Monitaring taking place. Learning walks and falder scrutiny
13 | ) ) ) E ) L Amber
iz carried out both the delivery and impact on learners. slready in place. Learner monitoring needs maore waork.
Curriculum Mapping [an overview mapping document)
No | Description Tk if in progress or | Evidence/Motes RAG
Personal Development Curriculurn — the PD S0W includes full
coversge of the PSHCE icul ith a breakd f what
owfar.:ge ortne Furricuium with 8 breaxdown of wha In place using Cre&tive Curriculum available in TEAMS folder
2.1 | topics are covered, when [term) and who [year groups) they = until Autumn 2 where the new 0CL curriculurn will be taught Green
are delivered to. This also needs to include SMSC - - et
development (See pages 59 - 61 of the inspection handbook?)
Assemblies— 3 bly th ithin th ing d t
22 | hi hI:nl‘tlzveﬁrZseemof&;Iiffeerr:::t\:l iclsr\.vitiir:?ﬁn:l;g ocumen = Assembly Schedule in place — with Topics linked to Oasis Green
; 2 ) & E F ) Hahits, key events and PD curriculum
curriculum. _—
REACH days scheduled but impacted due to COVID. ¥ 7
Equality and Diversity day in Sept successful. Yr 8 Crime and
British Values March 22, ¥r 9 Elite skills — October 21, STEM
Drop Down Days — Drop down days enhance and extznd and Careers event in 2022, ¥r 10 on Mock Interviews (1-1
23 students’ knowledge on the planned discreet PD curriculum = interviews and emplayer engagement). ¥r 11 Mock results, Green
| with explicitly clear links to different topics within the PD stress busters and resilience as well as 1-1 career interviews)
curriculum. Cther year groups scheduled for later in academic year. All
yEEr groups join in the Careers Fair (usually Sept but hopefully
in June 2022) Year 10 and 12 potentially to engage in VWEX
from March provided by the LEP/CEC.
Mo | Description Tck if in progress or | Evidence/Notes RAG
Long lanning — 5t 1-D b PSHCE icul
e ,Em,p anming ; cEe oS ,oulr > currieuium IWMapping document clearly highlights essentizl skills and
planning give an overview of how you might develop the i ) ) -
Ny . . R attributes mapped in accordance with PSHE azscciation.
3.1 | overarching concepts, essential skills and attributes through H Available on Teams file. OCL statement of intent and Lon Green
the contexts provided in the PSHE Association Programme of ! ) ) one
. Term Flan
Study?? ——
Stage 2 — Does the PSHCE curriculum plan give an overview In place. Overall curriculum plan and each lessen autlines LD as
32 for each year group detailing the lzarning objectives, as well = well as lzsson materials and resources. PSHE pathway in each Green
| as the learning outcomes, for each suggested lesson or series classroom for each year group. Both for Credtive Curriculum
of lessons in each core theme. and OCL curriculum
Stage 3 — Does the PSHCE curriculum planning go further in
a3 depth and include lesson by lesson resources which include a = Yes — Assessment needs work. What is best practice amber
| range of activities enhanced by integrated assessment so that Currently undertaking curriculum audit of compulsory content
learning and impact can be assessed.
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Policy - |s the academy's RSE and Health Education policy in
place for September 20207 Does the policy meet the needs
of your learners, parents/carers and reflect the community
wour academy serves? |z the policy available on your
academy website?

The policy for secondary education should® -

Folicy in place — Both Local and Mational policy developed to
reflect the community the academy serves. L& undertook
consultation including community groups and faiths in the

41 |* define relationships and sex education = Green
B _ . Y . Bradford district. Academy undertook Parentzl consultation
* setout the subject content, how it is taught and who is ;
. o undertaken luly 2020. Staff consultation undertaken luly 2020.
respansicle for teaching it . ) .
Policy Available on website.
* describe how the subject is monitored and evaluated
s include information about a parent’s right to request that
their child be excused from sex education within RSE anly
s confirm the date by which the pelicy will be reviewed
Consultation — Have parents and/or carers been consulted in
42 _ vep o = July 2020 Green
relation to the policy?
Withdrawal plan — do you have a timetable plan in place for Currently cnly 1 student has been requested to be withdrawn
43 | learners where parents/carers have opted to withdraw their = for SRE. They will work on Xellg with AL at these times {not Green
child from sex education? explicitly written down_gnd assessed on a case by case basis)
Gatsby Careers Benchmark*
No | Description Tick if in progress or | Evidence/Notes
complete
Careers plan in place. On website etc. Careers lead developin
Careers Education Plan— Does your academy plan includs the F P o ) ) ping
5.1 ) ) . o = a new 3 year strategy in line with best practice and as part of Green
& Benchmarks which define excellence in caresrs provision. S
Careers leader Qualification.
Gatsby Benchmarks — Have you evalusted your careers
& Available on Compass — 3 times per year Green

education plan against the eight Gatsby Benchmarks of best
practice to unsure you are providing not only the best
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Appendix 2: Extra Curricular at OALP 2020/21

Curricul | Club Days of the Year group Any other details (Most clubs run between
um Area | Name week offered offered 3-4pm unless stated otherwise)
DT/Art Art Wednesday; 7;8;9;10;11; | K Club/Art Club Friday 3-4pm
Club/K- Friday Art GCSE Intervention Wednesday 3-5pm
Club KS3
and Art
Club KS4 Teacher: Mrs Mcfarlane
Room: G0O9
Geograp | Sustainab | Monday A 7;8;9;11; This club will develop students to become
hy ility leaders within the school. We want
Action students themselves to advise and take
Group action on both how the school and its
students can be more sustainable and
create a more sustainable environment.
Teacher: Mrs Eltringham/Miss Arshad
Room: S16
Maths Games Monday; 7;8;9; Student Friendship building
Club.
Nintendo
switch Teacher Mr/Malik
Room: FO9
Maths Maths Wednesday All Years
Club
Teacher: Mr Malik
Room: FO9
Urdu Urdu club | Wednesday; 7;8;9;10;11; | For anyone who wants to do Urdu or wants
P16; extra revision. Everyone is welcome.
Teacher Mrs Ahmed/Mrs Bibi
Room: F15
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Science Medical Wednesday; 7;8;9;10;11; | Externally run via teams from Medical
Society P16; Company Johnson and Johnson in
(working collaboration with the Science museum and
with upcoming Bradford Science Festival.
Johnson
and
Johnson) Teacher: Mrs Ahmed
Room: F20
Performi | Steel Pan | Wednesday; 7;8;9;10;11; | Beginners are welcome. We will need drum
ng Arts Club. P16; kit and percussion players too.
Learn to
play as
part of a Teacher: Mrs Emery
steel pan
band and Room: S13
take part
in
performa
nces.
Performi | Productio | Monday; 7,8,9,10,11, | All abilities welcome.
ng Arts n Club P16
Teachers: Mr Hatton and Miss Houston
Room: Drama Room
Performi | Music Monday, Year 10 and | All abilities welcome. If you want to
ng Arts Club Tuesday 8 Lunch improve your musical skills, then please
join.
Wednesday,
Thursday and
Friday
Teacher: Mrs Brown
Room: S13
Time: 13.30 — 14.00pm
Performi | Musical Monday, 7,8,9,10,11, | If you wake up in the morning wanted to
ng Arts Mornings | Wednesday, P16 do something creative, then this is the club
Thursday and for you.
Friday.

Teacher: Mrs Brown
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Room: S13

Time: 7.45 — 8.15am

PE Amy Monday; 7;8;9;10;11; | Teacher Mrs Sykes
Sykes - P16;
Badminto Room: Sports Hall
n
Food Cooking Wednesday; 7;8;9;10;11; | Teacher Miss Day
Technol | Club P16;
Room: G18
ogy
Science Science Thursday; 7;8;9;10; Effective learning strategies, which enables
mastercl students to learn the key knowledge and
ass retain it.
Teacher Mrs Kauser
Room: F14
PE Variety of | Monday;Wedne | 7;8;9;10;11; | Monday- Y8 and 10
sports sday;Thursday;Fr Tuesday- BYPD Football all years
iday;Tuesday; Wednesday- Year 7 and 8
Thursday - Year 7 and 9
Friday- year 9 and 11.
Friday- Boxing all years
Teacher: PE Staff
Room: Sports Hall
Psycholo | Music 7:;8;9;10;11; | Teacher: Miss Zielonka
gy and and film P16;
Sociolog | club -
y introduci Room: SO9
teacher | ng
students
to
brilliant
bands/m
usic and
films
Modern | Spanish Thursday 10;11; Teacher Miss Diaz
foreign GCSE
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languag | level
es
Room: LD
Business | BTEC Wednesday; 10;11;P16; Opportunity for any students to catch up
/ Business on their coursework
Curricul | Catch up
um class
leader Mr Isherwood
Room: SO1
English Poetry Friday All Years This club aims to motivate and inspire
Society students to dive deeper into literature,
reading and writing poetry as well as
performing poetry. Taking part in the
‘Bradford Literature Festival’ and the
‘Poetry by heart’ competition and visiting
Shakespeare’s world.
Teacher: Mrs Rendall, Mrs Bibi
Room: GO3
Various | Debate Wednesday All Years This club will allow students to develop
Club their skills in debate and to mirror the
programs at Oxford and Cambridge. The
students will then be able to take partina
debate with other schools and attend a
debate at Oxford University.
Teacher: Mr Ali
Room: F12
Various | PRIME Monday B All Years A special group of highly talented students
Time working towards achieving and exceeding

their target grades.

Teacher: Mr Musaib
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Room: F20

Various

Girls
Fitness

Thursday

All Years

A girls fitness club for any girls wanting to
get a fit

Teacher: Miss Diaz, Mrs Bahfir-Cooke

Room: Small Hall (F Floor)

Appendix 3: Positive Behaviour Documents
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Automated positive for weekly 100% attendance

Habit: Compassion (1) Improved Attendanc... (1)
Being Helpful to O... (1) Habit: Considerate (1) Independent Learni... (1)
Being Resilient (1) Habit: Forgiving (1) Outstanding Work (1)
Excellent Effort (1) Habit: Honest (1) Positive Attitude (1)
ErdT  EmErE (1) Habit: Hopeful (1) Pride in Presentat... (1)
Excellent Progress (1) Habit: Humble (1) Representing the A... (1)
Extra Curricular C... (1) Habit: Joyful (1) Respecting the Env... (1)

Habit: Patient (1) Showing Kindness (1)

Habit: Self Contro... (1) Supporting Wider C... (1)

Resilience Honesty Aspiration Commitment Excellence

u-‘-.h Continuosis breaches of the
araeary fram SOvO ol S BahaviEr ENpEITations
wiill result in conssdaratian for a
managed maove, referral lo
mting nueded Altormatiee Pravidion, Heme in tha
nclusion Cantre er pemmanent

i S

Phase 4

Tirme Dut
—_—

Ramais in Tims Owt room for one
day Inchading break and ke hiima.

5 peir Bl Lewn = biternal Encluihss

Session Manager Call Out
Imenadiately retorved to wodk s anothor
- Aot gy nm nftaeEchol

3 pir weebh = cne day I Teme Ot

1000t
!
!

Megative Point given on BromCom |

& por weak = after schoal detantion
12 par woek = o day bn tlme out

| 36 negatives per term = ome day bn Time CGut |

| Z4 negatiees par hall term = after school detention |

lanwary 2020 |

Werbal warning given by stadi
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Uniform Issue
Homework Issue
Defiance

Lack of Equipment
Maobile Phone
Disruptive Behavio...
Disrespecting the ...
Late to school

Unkind Behaviour

Aggressive Behavio...

Resilience

(-1) Lack of Effort (-1)
(-1) Chewing Gum (-1)
(-1) Mistreating people... (-1)
(-1) Verbal Abuse to Pe... (-1)
(-1) Off Task (-1)
(-1 Poor Attitude to L... (-1)
(-1) Running on the Cor... (-1)
(-1) Eating on the Corr... (-1)
(-1) Late to Lesson (-1
(-1) Wrong Place, Wrong... (-1)
Honesty Aspiration
REACH for your amb

Other Serious Inci...
Verbal Abuse to St...

Fighting

Homophobic Behavio...

Racist Behaviour

Smoking
Session Ma@ed
A
iTruancy

1 Negative Point

Negative Points

Session Manage

« Teacher adds negative
paint on Bromcom.

» Form tutor views
Bromcom for daily tutee
negative events.

= Parent views negative via
MyCAS,

= Truancy is an automatic 1
hour same day restore
session

« Late to school is 30
minutes same day
restore session

* Restore Session 30
minutes after 6
points achieved in HT

* Next 6 points = 1
hour Restore session

* 12 points in one
week = 1 day in time
out room

* Form Tutor (FT),
Achievement Leader
(AL), Year leader and
SLT report will be
used to track
behavior after 12
negatives in a HT.

* Parent receives a text
and able to view on

MyCAS.

Resilience

Honesty

Lesson Removal Process Feb 2022
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* 1 x Session
Manage =1 hour
same day restore
session

* 3 x Session
Manage in a week
= Timeout

* Failure in time out
room is an
exclusion and the

day is to be
repeated

* Parent receives a
text and able to
view on MyCAS.

Aspiration

Commitment

ns!

Commitment
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Excellence

* External provision /
managed move /

Off site provision
will all be used if

behavior is
persistently below
academy
expectations

Excellence



Classroom — Failure to meet expectations Sept 2021

Negative behaviour

Verbal warning issued

Name written on whiteboard

Further negative behaviour

Student Reprimanded (Non-confrontational)
Negative Point for relevant choice issued on BROMCOM
Student advised of the negative point being given

Point given on BROMCOM
Negative 1 Recorded on whiteboard

Further negative behaviour

Student Reprimanded (Mon-confrontational)
MNegative Point for relevant choice issued on BROMCOM
Student advised of the negative point being given

Point given on BROMCOM
Megative 2 Recorded on whiteboard

Further negative behaviour

Student Reprimanded (Non-confrontational)
Negative Point for relevant choice issued on BROMCOM
Student advised of the negative point being given

Point given on BROMCOM
Negative 3 Recorded on whiteboard

Further Negative behaviour

SM conversation

Student will be asked by the teacher if they wish to be removed
from the lesson and be Session Managed

Teacher will email M@ oasislisterpark.org

Quoting in the Subject Line SM in Room Number and the reason

why

Point 4 Recorded on BROMCOM
S$M warning is issued on Board

Choice to be Session Managed

Student will be moved to another classroom within subject area to
DOL or relevant Middle leader f Senior teacher — Student sent back
to their next lesson at end of that period

Student will be spoken to by SM staff
1 hour detention issued
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